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What is the study about? 

1,582 participants ages 12-18 from 11 different schools participated in the School Refusal Assessment Scale-

Revised (SRAS-R), which is a 24-item self-report measure using Likert scale measures to assess the influence 

of the four main components of school refusal. In tandem with the SRAS-R, researchers gave participants the 

Depression, Anxiety and Stress Scale-21 (DASS-21). The study was conducted in both English and Spanish. 

What did they find? 

The study defined student profiles based on high, low and moderate scores on SRAS-R factors and analyzed the 

school refusal behavior (SRB) factors based on DASS-21 scores. School refusal behavior profiles were 

identified from lowest to highest SRB as non-school refusal behavior, tangible reinforcement and multiple 

reinforcement. The highest SRB group, the multiple reinforcement group, reported high scores of all negative 

emotional states (depression, anxiety, stress). The lowest SRB group, the non-refusal group, showed the lowest 

score in relation to the emotional dimensions.  

 

    Why is the study important?       What can school social workers do? 
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o The highest diagnosis of SRB are anxiety 

related. 

o SRB’s are ever increasing with the current state 
of online and hybrid learning due to the 

pandemic. 

o Difficulty attending school or remaining in 

classes is a multifaceted problem. 

o Identifying SRBs is vital to identify deeper 

mental health struggles such as anxiety, 

depression and chronic stress. 

o 60.6% of school refusal behavior is based on 

positive reinforcement, such as parental 

attention or tangible rewards. This shows the 

importance of parent inclusion, psychoeducation 

and communication in order to help get students 

to class. 

 

o Promote the importance of mental health on a 

Tier I basis so that all students are educated 

from a preventative model. 

o Look beyond attendance. School-refusal 

behaviors may have a deeper causes such as 

anxiety, depression, chronic stress, etc. 

o Understand where the stressors that lead to SRB 

stem from to support student depression, 

anxiety, ACES and more to improve academic 

performance. 

o Seek out and implement effective depression, 

anxiety & stress scales to assess student 

functioning and determine risk levels. 

o Educate and communicate with parents about 

the deeper meaning of school refusal. The social 

worker can work with parents on what to look 

for and determine interventions as a team. 

 

Four profiles of School Refusal Behavior: 

o Avoidance of Negative Affectivity (distress, anxiety, depression) 

o Escape from social and/or evaluative situations (tests, peer interactions) 

o Pursuit of Attention (parents, school staff) 

o Pursuit of Tangible Reinforcement (sleeping, playing video games) 
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